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Questions, questions, questions... <

How do we:

. Ensure access to the curriculum and to one that
meets their needs?

. Foster the New Zealand Curriculum learning to

learn principle?

. Develop personalised pathways?

. Support practitioners to reflect on their practice
and student learning?

,</AV

for learners-with profound and multiple learning difficulties
(PMLD)



. Professional Learning Group
. Special education practitioners
. Sensory learning

. Students with PMLD
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Students
What? with PMLD
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New Zealand Curriculum: Learning to learn principle
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Students with profound and multiple disabilities

Will have:

. Complex learning needs

. Severe intellectual impairment

May also;

. Be medically fragile f
. Have a sensory impairment which impacts on

their learning.

E.g. Up to three-quarters of all children with
physical disabilities caused by neurological
damage (such as cerebral palsy) have some kind
of visual impairment and most commonly a

cortical vision impairment =
(Sonksen, Petrie, & Drew, 1991).



NZC: Learning to learn principle is about

Learners playing a greater role in their

. own learning
. own learning goals
. learning about how they learn
. own assessment
Student
For learners with PMLD:
Engagement
Relationship between engagement
. Learning
and learning target
/
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Children with Complex Learning Difficulties and disabilities — developing personalised learning pathways:
_| Barry Carpenter, Beverly Cockbill, Jo Egerton and Jayne English: CLDD Project, Specialist Academies Trust




‘If we take emotional happiness as an

ENGAGE

STUDENTS
\MPROVE

LEARNING

excellent framework for learning, it can

provide the optimum framework for
learning’. (Flo Longhorn 2007)

Engage

Assessing
Happiness

T

What the student likes

We need to identify what engages the learner in a meaningful and motivating manner.



Happiness Observation sheet and audit

What is it? Purpose

|t is a simple assessment of a learner’s Is to :

preferred sensory stimuli egather information about the learner that will
assist in providing a positive, safe and happy

eassists in identifying their favourite sensory environment,

experiences
esupport overall emotional happiness and thus

*provides additional information on preferred engage the learner in learning.
communication/ interaction and environment
needs. eassist in developing a sensory approach to

learning, highlight sensory learning preferences
for each learner and provide important in roads
to support more formal assessment and access
to the curriculum.
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Flo Longhorn, 2007
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Happiness Observation sheet and audit- How?

2 parts:

Happiness Observation Sheet Happiness Audit

*Assesses learning in different contexts *Assesses preferred sensory stimuli
ldentifies WHEN the learner is happy *Preferred Communication Styles and types

of Interaction
*ldentifies HOW they show this

Preferred environmental conditions

Guidelines

€



../ASSESSMENT TOOLKIT JAN 2013/HAPPINESS AUDIT example.docx
../ASSESSMENT TOOLKIT JAN 2013/HAPPINESS OBSERVATION SHEET example.pdf

What the student knows

“ For those individuals who consistently fail to show measurable progress on conventional assessments, a different model of
progress is required. It is not that these individuals cannot make progress, but we would argue that the instruments by which
progress is measured does not suit the people whose abilities are being measured.”  Barber and Goldbart (1998)



Quest for learning Guidance and Assessment Materials

*An assessment tool for students with Profound and Multiple Learning Difficulties
eLearner centred

*Recognises a learners’ unique learning style — how they learn

|ldentifies keys learning priorities o

5 assessment maps

*Celebrates achievement!!

*Additional supporting documentation, such as - -
Learning Environment, Teaching strategies; Communicatior®

Produced by the Council for the Curriculum, Examinations and Assessment Authority
(CCEA) in Northern Ireland

www.nicurriculum.org.uk/inclusion _and SEN/assessment/pmld.asp


http://www.nicurriculum.org.uk/inclusion_and_SEN/assessment/pmld.asp

How: Progress isi/defined by milestonesi 43! (hyperlinked to th

Key milestones

interaction



http://www.nicurriculum.org.uk/inclusion_and_SEN/assessment/pmld.asp
C:/Users/Educator/Desktop/CCEA CURRIUCLUM DOCS/QUEST/Questmaps_11.pdf

Assessment Maps

The Quest assessment
maps provide:

e details of the milestones
* assessment activities

e assessment outcomes

* reinforcement and
extension strategies

aaces,

R Rewarding Learning



Five Assessment MapS (hyperlinked to a map)

Assessment Map 1

GEESSMENT ACTIMITIES

BEEESEMENT DUTCOMES

RENFORCEMENT AND EXTEHSION STRATEGIES
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C:/Users/Educator/Desktop/CCEA CURRIUCLUM DOCS/QUEST/Quest_Assessment_Maps.pdf

Using Quest with students who
also have a visual impairment...

There is no single or “best”
approach.

The most important thing is to
know your student and the
implications of their visual
Impairment.




How to Use the Maps (p.24)

1. Make sure you are familiar with the seven key milestones
(green).

2. Focus on alearner and identify a key milestone.

3. Check which is the next milestone. If beyond learner’s ability
assume learner is working between two key milestones.

4. Refer to the milestones in between key milestones and
select starting point.

5. Set up appropriate assessment activities.
6. Record observations.

Rewarding Learning



What the student knows

Written by special education practitioners across New Zealand
Funded by the Special School sector of New Zealand



Key Competencies Pathway (KCP)

*NZC — Key Competencies capabilities for living and life long learning
*Thinking, ULST, Managing Self, Relating to Others and Participating and Contributing

*Interprets the KC’s and makes for accessible for learners working within Level 1 of the
NZC

*Holistic and provide indicators for key competency development
*Recognise the importance of early skill development

*Tool to track progress, the writing of learning/IEP goals and provide guidance for next
learning steps

Written by special education practitioners across New Zealand
Funded by the Special School sector of New Zealand



New Zealand Curriculum

PROGRESS

O®RG

| Statement for each Key Competency I
| Dimensions for each Key Competency I

I can’ statements for each key competency

PEDAGOGY

Key Competency Indicators
Skills 'l need to learn’

for each’l can’ statement

Key Competency Indicator Descriptors
‘What to look for’ statements for each Key Competency Indicator
Example activities for KCl Descriptors

EXPERIENCES

The Learner

Figure 1: The Key Competencies Pathway Overview
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C:/Users/Educator/Desktop/CD/Managing Self.docx

Key Competencies Pathway and Quest for Learning

«Alignment between Quest for Learning and the Key Competencies Pathway.

» Key Competency Indicators 1 to 3 are the SAME as the seven green key
milestones in Quest for Learning.

*They are the same for all key competencies

KCl 3v Inifiate actions to achieve desired results

KCl 3iv Select between two items

KCl 3iii Understand that an object continues to exist even when it is out of sight (Object Permanencel

KCl 3ii Understand that one action will cause one particular response to happen (Confingency Awareness)

KCI3i  Understand that performing a particular action causes an effed, but have not yet made the 1:1 association, i.e. one press switch, one response  [Confingency Responding)
KCl 2 Respond consistently to one stimulus.

KCI1 Begin to respond to stimuli



http://www.clickspecialednz.com/

Where to next....

New Zealand curriculum: Learning to learn principle

2

The student: Know your student

: IEP
Happiness Quest :
Audit KCP * Curriculum
KCP/portfolio
What the student likes What the student knows What the student learns




To finish...

Questions........

Completed resource will be available on www.clickspecialednz.com

*For more information contact Julie at info@clickspecialednz.com

Karen at Karen.Laing@blennz.co.nz



http://www.clickspecialednz.com/
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