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of Students who have a Cortical ViSion
Impairment?

[
e A ot iy e L i 3 o L fada= il
prearirra Mo Uitz 2070

] o it i
emicadl for boachert an citer i Ko i btk Suppart. Ther st B

[
%t ar e i LR 48 rey diforeet ket el ke skt n
T g et by o D scacationd progranas

[y inin b b
oo, e capabd i, smaming tht vrld 83 s Sfuseet meot i el
Pamparating sezantingly alten, 000



Frograrmmes, currcalum i assessment
“wie Fer sitting o the ferue, a bt of cw:r\'m'r'_:]’
Frasesamerntt, was  rote to be & mare cookigiod process than just
sy, smsenament tookn “shaerustion s tne main thing < ts F o
can do ard n lots of dfferent Situations”
Wery Iatle evierce of foemal plavwing regurdig student
programnes. and assessment

1 is actually happening..?
documentation there wis some eviderioe of

rid ervrormentsl adsptations.

rited cvidence of assessmentiplareing with thes

n mind f@
(

B

Focus Groups finoelledy

s hard to n’.a‘_’ﬂ}’_'-c -
. “One of the ecenplieations for o
J: profourdy dedsled. There are 3 o
as tis =0 it is SFFeuit pirpaints

How are Schools meeting the needs
of Students who have a Cortical Vision
Impairment?

sision zsue and hat i @ proce
inatility to do somethy

1% leveek of mawladgs of Specafic.
Intirmntions foe CH and evidence of

}is a fernparary
e by

o
irmplicatian
nat alvrays ke ¢

PrRezI

o

. ¥
ppsectated by schaal staff oo
F



6—

How are SchoolS meeting the needs |
of Students who have a Cortical Vision
Impairment?




Cortical Vision Impairment (CVI) is a tem orary
or permanent visual impairment caused by
dqmqge to the brain.

CVI is often oorly understood and may not
always be iagnosed. For these reasons the
implications for students who have a CVI may
not qlwqys be fuﬂy qppreciq’fed ]oy school staff or
reflected in their
curriculum, programming
and assessment.




s for students who have a
be fully appreciated by scl
reflected in their
Curriculum, programming
and assessment.




A diagnosSis of CVI suggests characteristics that help to guide the assessSment
and Strategies for intervention with Students as part of their educational | 3
programme (Roman-Lantzy, 2007). b
The unique Set of needs demonstrated by students who have a CVI can make it

difficult for teachers and others to know how to best Support their learning. For

thosSe learners who have additional needs as well as a vision impairment the

issues are even more complex as many different factors must be considered in

the designh and delivery of their educational programmes.

Matching the environment, teaching methods and teaching materials to what a
Student can See is eSSential. This can be achieved by understanding their visual
condition and capabilities, imagining the world as the Student sees it, and
reSponding accordingly (Dutton, 2009).
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This qualitative reSearch examined the level of
undersStanding of CVI, its implicationS and interventions
amongsSt key staff in three Special Schools. The aim was to
provide Some inSight into what is going on for Students with
a CVI in these Schools and to provide Some direction and

recommendations for the future.

- Semi Structured interviews
- focuS group diScusSSionsS
- School documentation relating to
curriculum, programming and
asSseSSment



? The level of knowledge amongst the participants
about Cortical Vision Impairment and its
impact on Student learning,

? The programmes, curriculum and
assessment methods uSed by
the schools.

? The level of knowledge of Specific
interventions for CVI and evidence of
these interventions in the students’
programmes, IEPS or other
chool documentation.
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“The national curriculum doesn't cater for us -

except N the broadest sense, so We have to take it
and cle\/doP it We a\ways have to a&apt the

curriculum aNYway for our purposes and for our

students'
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The role of BLENNZ
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FocuS GroupS Know\a&ge of C\

It's hard to diagnose ... but they can improve”
‘One ot the comPhcat'lons for our students is that they are so
j Profounély disabled. There are a lot of other things going on as well
35 this so it is difficult piNpoiNting exactly what is caused by the
Vision issue and what is a processing issue, a Phys]ca| issue, an

inabihty to do something or something else"”




Programmes, curriculum and assessment

"We are sitting on the fence, a bit of everythlng“

Assessment, Was noted to be a more ecoiogical process than just
using assessment tools; “observation is the main thing - it's al You
can do and in lots of ditferent situations

Nery ittle evidence of formal Plam'lng regarding student

programmes and assessment




Knowle&ge of speciﬁc iNterventions {for students who have a C\l

The participants in the focus groups eXPresseA their knowk&BE of 3
range ot strategies to assist students who have a C\l. This was very
rich and valuable data as it ilustrated the everyday interventions that
were taking Place for students.

The key Ntervention h]_ghljghteci by the groups Was the need for 3

multi- sensory approach.
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Fluefuaﬁng vision
Light-gazing / non purposeful
gazing
Visual field impairment
Need for movement
Colour preference
Preference for the familiar
Difficulties with ViSLlO.Hy guided
reach
Difficulty with visual complexity
/ clutter
Visual loﬁrency
Impqired recognition

Diffictu with distance viewing




FoCusS GroupsS

Perceived need for \

FeSOUrces anc

Bu'daﬂ e
M'\sconceptions Emerging
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& 5o what is actually happening,..?

_ From Student documentation there was some evidence of
Nterventions and environmental adaptatnons

~ However, very imited evidence of assessmentfpbnmng With these
nterventions in mind
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« The student, not the diagnosis.

 Anticipation of C\I

+ "Practical” support

« Promotion of collaborative teaming between RTVs and school statt
* Cons'rstency N Planning assessment and curriculum

* More research N this area (Part]cubrly Pract‘itioner based research)

@:Prezi




Thank you for listening

karen laing@blennz school nz
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